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  ABSTRACT 

One of the important skills in learning a language is reading.  Reading makes students’ 

understanding of language become increased. Extensive reading is affected by some aspects 

that have a role, and one of the aspects is epistemic beliefs. The research’s aim of this study is 

to explore the correlation between epistemic beliefs and extensive reading. The data needed 

are collected through library research. The researcher finds data from previous research that 

discuss epistemic beliefs and extensive reading.  This research finds out what is the epistemic 

belief that has a big impact on students’ firm belief of knowledge, the element that affects 

epistemic beliefs’ level, influence for extensive reading, and urgency of high epistemic beliefs. 

Based on the research finding, it indicates that epistemic beliefs have an important impact on 

extensive reading. It shows that a high level of epistemic beliefs affects students’ spirit and 

motivation to reach the goal of learning in extensive reading. Students with a high level of 

epistemic beliefs have more chances to develop their knowledge in reading. 
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BACKGROUND OF THE STUDY 

Epistemic beliefs are one of the important parts of extensive reading. Epistemic beliefs 

are convictions of knowledge that mean the person can justify, claim, and believe in 

knowledge. Epistemic beliefs can be defined as students’ beliefs that can affect how students 

accept knowledge (Hofer, & Bendixen, 2012). The extensive reading class has an activity that 

is reading texts that is not only to increase students’ general skill but also has the aim to 

entertain the students.   The various text that can function as the material in extensive reading 

is a newspaper, magazines, novels, comics, and other text that can make students enjoy reading 
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activity. Approaches that are utilized. This view is supported by Mellat & Lavasan (2011), 

epistemic beliefs have an impact on students’ learning strategies that have a relation to their 

learning engagement. Epistemic beliefs can also affect students’ critical thinking. However, 

the influence of epistemic beliefs on extensive reading has not yet been investigated. This 

research will examine the role of epistemic beliefs to promote students’ extensive reading 

achievement. This research is interesting because it can make teachers can give an attention 

and concern to the different levels of students’ epistemic beliefs during the lesson. By 

investigating this topic, can help the teacher to determine the approach that is fit for students 

that have different epistemic beliefs level. 

 

METHOD  

The method that is used in this research is qualitative by carrying out document 

analysis. The data needed are collected through library research. The researcher finds data from 

previous research that discuss epistemic beliefs and extensive reading.   

 

FINDING AND DISCUSSION  

This research finds out what is the epistemic belief that has a big impact on students’ 

firm belief of knowledge, the element that affects epistemic beliefs’ level, urgency of high 

epistemic beliefs, and influence for extensive reading.  

Definition of Epistemic Beliefs  

Epistemic beliefs are convictions of knowledge that means the person can justify, 

claim, and believe in knowledge. The epistemic belief level of students has a great effect on 

students’ motivation during the learning process. When students want to engage with the 

learning process by exploring the mind, it needs collaboration of students’ epistemic beliefs 

and motivation (Chin et al, 2014). Students’ epistemic beliefs can trigger students’ motivation. 

Epistemic beliefs deal with students’ approach choices that are used in learning when they have 

motivation. Epistemic beliefs not only deal with approach choices but also they can affect 

students’ interaction. The level of epistemic can affect students’ interaction development in the 

lesson. This view is supported by Schraw (2010) part of academic learning has a close relation 

to the different levels of epistemology in personal.   



Epistemic beliefs are differentiated into two levels that are sophisticated epistemic 

beliefs and simple epistemic beliefs. Students who have sophisticated epistemic beliefs will 

have a different learning style, compared to students who have simple epistemic beliefs 

(Rahmawati & Emaliana, 2019). 

Factors which Affect Epistemic Beliefs 

 Based on some previous research that I found, some factors influence students’ 

epistemic beliefs. One of them is research that looks into epistemological development. This 

research explores the epistemological development of students in South Korean High School. 

It is conducted by three researchers that are Inn Youn, In Jae Choi, and Kye Min-Yag. The 

finding of the research shows that students’ education degree, age, culture, and academic field’s 

achievement bring a big influence on students’ epistemic beliefs (Youn, Inn, 2001). This 

research is inspired by a comparative study between American and South Korean college 

students, pioneer of the research (Youn, 2000). The pioneer of the research is examined more 

focused on the culture that produces differences in students’ epistemic beliefs. Students who 

have different backgrounds of culture make students have a different way of thinking. It makes 

students have different perspectives or points of view when seeing knowledge. Their different 

level of age is also distinct from the students’ perspective. It makes students have a particular 

approach when mastering knowledge.  

Importance of High Epistemic Beliefs Level  

Different epistemic beliefs’ levels determine their desire to read. When the students 

have high epistemic beliefs or sophisticated epistemic beliefs about knowledge, students will 

have more motivation to search for information about the knowledge, it also has relation with 

students’ spirit to do more attempt to reach the learning objectives will be triggered to know 

more about the knowledge and can increase their spirit to achieve the learning objective. They 

will have more interest to deliver their idea and engage with the lesson. Students who have 

sophisticated epistemic beliefs or high epistemic beliefs have more opportunities to be active 

students.  They have a great curiosity to know more about the knowledge.  Their curiosity of 

knowledge is higher than students who have simple epistemic beliefs or low epistemic beliefs. 

This is supported by DeBacker and Crowson (2006), Students with high epistemic beliefs about 

knowledge have more opportunities to reach the objective of learning and spirit to be active 

students in the learning process. On the other hand, students who have low epistemic beliefs 

will know about the knowledge by remembering what their teacher said. They don’t have the 

spirit to be active students in the class. They have difficulties making their comprehension of 



the text. Students without high epistemic beliefs will have difficulties processing the 

information that they have got and made their comprehension of the text’s content (Murphy et 

al, 2010).  

The Effect of Epistemic Beliefs  

Epistemic beliefs of students have a great effect on extensive reading.  It can affect 

students’ way of thinking to comprehend the text. The students’ motivation to understand the 

text while they are reading has a near relation with their emotions. The way of people thinking 

about their understanding is affected by mental state and motivation (Sinatra, 2016).  The 

students’ emotions in the learning process can make it easy for students to achieve the learning 

objective of extensive reading. It can make the atmosphere of the class become fun and 

relaxing. There is an affiliation between students’ achievement in learning objective and 

epistemic beliefs when students engage in the learning process (Chinn and Rinehart, 2016). It 

also can be a consideration of students to choose their approach in extensive reading.  

 

CONCLUSION 

Based on the finding, the conclusion of the research is, there is one aspect that affects 

students’ beliefs in the knowledge that is epistemic beliefs.  This aspect can be affected by 

some factors that are age, education degree, achievement in the academic field, and culture.  

Students’ inclination to reading is influenced by different epistemic beliefs’ levels of students. 

Based on the research finding in this paper, the researcher suggests the teacher pay attention to 

a different level of students’ epistemic beliefs during the lesson.  When the teacher can identify 

it, the teacher can choose the appropriate approach that is used in the learning process. We can 

give the meaning of students’ epistemic beliefs as the uniqueness of each student that has a 

powerful impact on extensive reading.  
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